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The diverse pressures existing on a world, national,
community and neighborhood level, as seen by a group worker,
demonstrate how vast and widespread is the problem of the
worth of the individual in a material industrial civilization.
In looking at the pressures and problems of various individuals
and groups in a given area and their influence on her role as
a group worker, the writer found that these same pressures and
problems were of world and national importance too. In dis¬
cussing the period in which we are living and the important
past social group work must play in it, Grace Coyle stated:
In a period like the present, every hvunan activity must
test itself by its contribution to the vital changes that
are making our society. Social group work is a part of
the educational process by which society aims to produce
certain effects in individuals and to preserve and trans¬
form its cultural heritage. Like the formal aspects of
education, social group work must ass\3me a responsibility
both for the transmission of our culture and for its
revaluation at those points at which it is not adequate
to the new circumstances of a rapidly changing time. As
leisure assumes a larger part in our life, the opportuni¬
ties for education provided by the informal, voluntary
activities of the social group work agency become an in¬
creasingly significant part in the total educational
program of the community. It is, therefore, the respon¬
sibility of the social group worker to try to envisage
his part as an educator in our contemporary llfe.l




discussions at the Agency, the writer began to realize that
there should not only be a social awareness to problems of
differences on local scenes but also to those differences in
world and national situations which cause strife. With this
awareness was the realization that what has to be done in
handling these problems locally, might very well be important
in the settling or alleviating of world and national diffi¬
culties.
The peoples of the world are living through an era of
constant conflict -- race against race, political faction
against faction, idealogy against idealogy. Each trying to
prove by brute force, usually warfare, that his race, political
faction or idealogy is superior to all others. In Korea, a
group of people have been split into two warring fragments by
the conflicting idealogies and interests of larger nations.
The country and the entire culture of the people are being
destroyed by war which has been proved a useless method for
the settling of differences over and over again.
Vilhen one looks at life in America realistically, the
damage being done to the unity and strength of the nation by
the constant struggle between races, diverse cultures and
various power groups is very striking. The over-all attitude
of America is mirrored in the name given by sociologists to
the present era ’’profit centered culture.” It is the lack of
acceptance and understanding of the individual and what the
individual can contribute which has caused this period in the
3
nation's life to be thought of in this light.
In the haste of competition for a superior position, new
hatreds and stereotypes are developed and perpetrated. This
is true particularly for newcomers and minority groups who are
seen as economic threats by the masses and as new opportuni¬
ties for exploitation by those in more fortunate positions.
The original meaning of the spirit of individualism as
seen in the ideas of this covintry's early settlers and states¬
men has long since been distorted. This individualism now
means not an opportunity for all individuals to have the chance
to develop in accordance with their own needs and beliefs, but
rather for the few to set the pattern, while the materially
less fortunate must conform to this pattern without thought as
to whether or not there is opportunity for the individual's
adjustment and happiness.
The situation existing today in the world and nation has
caused the thinking people of America to take stock and begin
working toward alleviating this exploitation of and lack of em¬
phasis put on the worth of the Individual. David Lilienthal says
It has rarely been the lot of men to live in the very center
of so great a change, and almost immediately to be aware of
it — and aware that they are participants in its conse¬
quences. We have come to realize that the fate of indivi¬
dualism throughout the world depends upon the state of
health of democracy here in the United States, If indivi¬
dual freedom and individual opportunity should falter and
perish here in America, where in the whole wide world will
they survive?"^
^David Lilienthal, This I Do Believe (Harper Brothers,
New York, 194-9)» P» xviii.
Sociologists are now saying that we are moving out of
this "profit centered" culture Into an "individual centered"
culture. Instead of putting emphasis on what groups can con¬
tribute to the order of Industry, the Importance of the Indivi¬
dual and what can be done for him will be the focal point.
Men like Llllenthal, Chairman of the Atomic Energy Com¬
mission, voice this same trend In that the opportunity for
Individuals Is an essential Ingredient of the democracy America
stands for. Llllenthal states:
Democratic action Is that which furthers the Importance of
the Individual by methods that Increase Individual self¬
development, responsibility and Integrity.^
This statement shows that only through democratic action or the
democratic process which Is the approach used by social group
work, can the Individual centered culture be achieved In the
nation.
This movement In a transitional period of culture can be
grasped or understood much easier by looking at a smaller area
like the community or neighborhood surrounding Saint Martha’s
Settlement House, Here a shift In the population brings direct¬
ly Into focus the need for understanding differences of various
groups. Saint Martha’s, like all settlements, has long recog¬
nized the Importance of the adjustment and happiness of the
Individual. Through guided socialized activities, settlement
workers have tried to make contributions to the personality
^Ibld.. p. xxll.
5
growth and development of the individual members. In looking
at the problems of the nation on a neighborhood scale and in
attempting to find or develop a method for the alleviation of
these problems, the writer foiind a great similarity between the
emphasis democracy puts on individual worth and opportunity and
those found in the basic goals of social group work. All of
the efforts of the worker in working with groups are synonomous
with the democratic principles of our country and in keeping
with the current trend toward a more Individual centered culture,
Trecker's definition of social group work points out the
similarity between the goals of democracy and social group work
very clearly.
Social group work is a process and method through which
individuals in groups in social agency settings are helped
by a worker to relate themselves to other people and to
experience growth opportunities in accordance with their
needs and capacities.!
Purpose of the Study
It was the purpose of this study to describe the social
setting of Saint Martha's House, to examine and determine in¬
dividual and group needs in two intercultural groups, and to
show the role of the worker in the use of program in meeting
needs and handling problems, some of which were culturally
determined.
^Harlelgh Trecker, Social Group Work (The Woman's Press,
New York, 194-9)» PP« 8-9«
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Method of Procedure
The procedure for collecting material used for this
study was as follows:
1. Use of Agency process records and reports,
2. Home visits to individual members of the groups,
3. Reading material pertinent to the subject in books,
pamphlets, papers and periodicals.
If. Interviews,
Scope of the Study
This study is limited to the worker's role in two inter-
cultural groups. The Glamour Girls and The Modern Dance group
from October, 19^0 to February, 1951•
The study is also limited to a selected number of the
most outstanding needs seen in the club situations by the
worker.
Definitions of Terms Used in Study
A friendship group is the type of group in which the
members can feel the security given by voluntary accept¬
ance by friends, and where they develop a sense of group
loyalty, the ability to exercise group discipline, and to
agree cooperatively upon and pursue a common objective.
Such group experiences for yoiing people help lead the way
to effective neighborhood participation later on.
An interest group brings together people from various
friendship groups on the basis of their interest in a
given activity. These groups are more likely to be heter-
geneous in culture or race than are the friendship groups.
In providing adequately for association across friendship
group lines, this type has proved very effective.!
^Statement of Purposes and Functions of Settlements (Exe¬
cutive and Staff Members Committee of the Cleveland Federation
of Settlements, June 17» 19if^)» P» 1 (Mimeographed.)
CHAPTER II
CHANGING NEIGHBORHOOD PATTERNS
In studying the area surrounding Saint Martha's House as
a neighborhood in a transitional period of culture the writer
foxmd three outstanding factors effecting these changes in the
neighborhood patterns. They were: population shift, nation¬
ality groupings and various areas of tension which were often
the products of the first two factors. The linportance or in¬
fluence of a population shift in a given area is shown by the
following statement:
At least once in every thirty years a major population
shift takes place in most of our urban American neighbor¬
hoods. This movement of peoples within the city may force
the settlement house or community center into interracial
and Intercultural work, areas in which, unfortunately,
there are few usable charts and maps. As one population
recedes from a given locality, residence is taken by
people who, initially at least, may appear as intruders.
Since landlordshlp and maintenance of shops are among the
last to be relinquished by the older population, feeling
in both groups is reinforced by economic pressures,1
Population Shift
The population shift that occurred in this area was read¬
ily seen in the nationality groups found in the neighborhood.
In the past thirty-five years the area has changed from an
almost all white neighborhood to one composed of Jews, Italians
and Negroes. The earliest group of the three above groups.
^S, Deutschberger, P, Deutschberger, "Planning Inter¬
cultural Policy in the Neighborhood Agency," The Group. XII
(March, 1950)* P» 7»
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settling in the area was the Jewish group, although over the
years the trend has been for them to move out of South Phila¬
delphia as rapidly as possible. The second group to come to
the neighborhood was the Italian group, which is now in the
majority in the neighborhood; although there is a similar
trend for them to move into so called ’’better” areas as soon
as the opportunity presents itself. The Negro group began to
move into the neighborhood in small numbers during the First
World War Just after the Italians,
Nationality Groupings
The fact that landlordship and maintenance of shops are
the last to be relinquished by the older popvilation is seen in
the business district of this area. The Jewish group developed
the business district and still owns most of the businesses.
Seventh Street, the shopping area, is lined with clothing
stores, markets, delicatessens, and street stands owned by Jews
doing a thriving business.
The Italian group, which arrived after the Jewish people,
made up the largest group in the area. They were very prominent
in the business life of the neighborhood owning many resturants,
stores, street stands, markets and garages. Many members of
this group worked in the large industries and navy yards of the
city.
The Negro group arrived last during and after the First
World War, They owned no businesses such as groceries, markets
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and clothing stores, but at least two men have trucking busi¬
nesses which have been successful. They were the lowest
economic group in the area. The majority of the women
worked as domestic servants and a few worked in city depart¬
ment stores as maids, etc. Most of the men in this area
worked in various industries and navy yards.
Elementary schools were well scattered throughout the
area, and a high school was within easy walking distance for
the neighborhood children, A large number of Jewish children
not only attended these schools but also got advanced education
in the various city schools. Their desire for learning and
professional status was seen in the fact that four out of five
doctors in the neighborhood were Jews, Many of the children
of Jewish background took advantage of trades like tailoring
and business courses offered at Bok Vocational School,
Children of the Italian group did not attend school in
n\imbers as large as those of the Jewish group, but many did
attend the public elementary schools and Catholic schools
found in the area, A large niimber of them attended the high
school and took various trades at Bok Vocational School, but
very few went to the colleges and universities in the city.
Because of state laws most children in the Negro group
attended school until they reached the age of sixteen, A few
of them went to Bok Vocational School and took advantage of
one of the twenty-six trades offered. An even smaller number
attempted to get advanced education in the various colleges
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and universities. This lack of emphasis on education is seen
in the general lack of business and professional status of
members of the Negro group in this particular area.
In the area of recreation, the members of this group had
very few outlets. There were a few organizations to which they
belonged but these were mainly all Jewish clubs for older
people. One of the organizations offering recreation to the
yoxmger people was the B’nai B’rith, The public swimming pools
in the neighborhood were open in the summer months and a few
of the Jewish frequented them.
The Italian group had many more recreational opportuni¬
ties than the Jewish group. Two Catholic agencies offered a
fall recreational program which they took advantage of. There
were a large niamber of social clubs in the neighborhood offer¬
ing recreation to adults and a few young adults. The swimming,
pools were favorite simmier places for children of all ages,.*'
The traditional Mummers Clubs were the most important clubs
for the men in this group. All year they planned and worked
on the costumes and floats for the parade, known all over
Philadelphia, on New Year's Day,
Opportunities for wholesome recreation for the children
of the Negro group in the area were very limited. Until very
recently Negro children on Emily, Mercy and Cantrell Streets
had no place to play except in the streets or a vacant lot
that was piled high with rubbish. Finally, the neighborhood
people with the help and guidance of the community worker at
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Saint Martha’s worked and developed a tot lot In the neighbor¬
hood. This did a great deal toward alleviating the problem of
small children running and playing In the street. The swimming
pools In the area were not frequented by Negro children. Last
summer a few Negro girls were brought Into the swimming program
without overt resistance, but on the whole the pools were con¬
sidered "out of bounds" for Negro children. There were a
number of social clubs In the neighborhood offering some types
of recreation like dancing and card games.
Areas of Tension
With the shifting of population and the Influx of new
cultural and nationality groupings, not only comes a change
In the general neighborhood patterns but with It various areas
of tension too. Some effects on the Individual of the pressures
or tensions found In an area In transition are seen In the
following statement:
The Individual who experiences life In a changing neigh¬
borhood suffers heavy blows to his status In his own social
group, and to his private sense of self worth. The members
of the residual portion of the group that Is moving out
may now feel that they have a locality that Is, for them,
less desirable. Whatever the reason for their staying,
they may feel that they have fallen In the eyes of their
community. They may find themselves In the difficult posi¬
tion of defending a style of commvinlty of which they are
the last representatives, while at the same time one that
they Inwardly reject because a new standard Is being
created In a new neighborhood by the group with which
they feel Identified.
The situation Is even more difficult for members of the
group that Is moving In. Their attempts to organize the
neighborhood In their own terms are constantly being
hampered by a rear-guard action of the original residents.
What Is more Important, should they become a numerical
12
majority in the neighborhood, they tend to remain its
psychological minority. Moreover, their partial accept¬
ance of the control in the hands of the residual portion
of the group that is moving,i
The areas of tension in the community surrounding Saint
Martha’s were found in those areas meaning most to an indivi¬
dual’s or a group’s security and well being — the economic,
educational and recreational areas.
The business district was a highly competitive area for
business men of the Jewish and Italian groups, each felt that
the other was an economic threat. Because of this situation
one of the areas of tension was the economic aspect of the neigh¬
borhood.
The Negro members were not considered threats to the busi¬
ness-men but to those of other cultural groups in the lower
economic bracket they presented a great deal of competition.
This sense of competition was brought on by the fact that they
were all seeking economic security and were able to do the same
type of work, therefore they all were depending on similar Jobs
in Industry, stores and navy yards to obtain this security.
Any new group, and the Negro was the newest group in the area,
would be thought of as Intruders coming in to take the Jobs of
the older residents.
The school was another area of tension and mis\inderstand-
ing. Each afternoon there were fights Involving Jewish, Negro
^Ibid.. p. 4.
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and Italian children. Very often these fights were childish
disagreements, but the writer saw adults, just passing by,
interpret the fights as racial clashes — taking the side of
the child who happened to belong to his or her particular
cultural group. Other than these arguments and fights among
the children, there were organized gangs of high school aged
boys who were in constant conflict with similar gangs of other
cultural groups in the neighborhood. Deutschberger gives one
reason for the formation of such groups in the following
statement:
The security of the family may be all that is left to the
individual. The likelihood is, however, that in neighbor¬
hoods such as these, the family pattern is also disorganized.
As a result, an outcropping of anti-social gangs may be
predicted among the youth. It has been shown that such
gangs develop where there is both a constant pressure
against the individual as a member of a minority and a
dissolution of ties within the family.1
Recreation in the neighborhoood was also an area of
tension. The swimming pools in the community were good ex¬
amples of this. The Italian children and a few Jews felt
free to use them constantly but when the Negro children at-
temped to swim usually xinpleasant incidents were the outcome.
Saint Martha’s House
In this setting of transition and change. Saint Martha’s
Settlement House is located. The House was established in
^P. Deutschberger, ”Case Work Failures and the Psycholo¬
gy of Restrictions," Probation. XXI, pp. 103-10l|..
1901 by Deaconess Jean Colesbury as a recreation and informal
education center for the area. As the years passed this label
”education-recreation center” has come to be Interpreted to
mean that the education-recreation performed is one of the
media through which the settlement achieves its purpose of
creating a sense of neighborhood.
The purpose which distinguishes the settlement from other
groups and institutions having the same basic philosophy is
the attempt to develop among people in the local area it serves
a sense of neighborhood. The meaning of this ’’sense of neigh¬
borhood” is explained in the Statement of Purposes and Functions
of Settlements as follows:
1, Pride in and loyalty to the neighborhood, a feeling of
belonging together
2, A sense of responsibility for conditions in the local
area
3, An awareness that the neighborhood is an integral
part of the wider coramxmity, which may be world-wide,
and the neighborhood people, therefore, share in the
responsibility for conditions in the wider community.^
Saint Martha's House has for its purpose ”The integration
of the surrounding community into a neighborhood conscious of
its resources and of its needs and willing to work toward
them,?
True to the basic philosophy of siettlements and with real
^Statement of Purposes and Functions of Settlements,
op. cit.. p, 1,
^Salnt Martha's Settlement House, "The First Fifty Years,”
(Saint Martha's House Area Committee Release, 1951)» P* 1
(Mimeographed.)
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thought in respect to the size of Its neighborhood and, there¬
fore, to its problems and tensions. Saint Martha’s offers its
services to members of all ethnic groups in its commianity.
In all of the groups served, its practices and policies are
designed to develop on the part of those sharing in the ac¬
tivities of the House, an Interest in other people of the area,
a sense of responsibility for what goes on in the area, and
an awareness that this neighborhood is an integral part of a
larger commvinity.
In offering its services to various groups, the worth of
the individual was never lost. Specific activities were planned
and offered to the individual in an attempt to do the following
things: to help the Individual realize his needs or find
solutions to his problems; to help him use settlement staff,
facilities and program where his needs can be met in whole or
in part; to help him secure and accept specialized commimity
services which can aid him in further development. Staff and
volunteer workers were familiarized with the idea that activi¬
ties are not merely recreational opportunities, but specifical¬
ly planned activities to bring together in friendly association
members of neighborhood groups who need encouragement to asso¬
ciate outside their own nationality, racial or religious group
or often out of their own residential area.
The writer used her experiences as a group worker with
two groups over a period of six months in this study. The
two groups were The Glamour Girls, a friendship group and The
l6
Modern Dance Group, an Interest group.
The type of groups found in the House by the writer
during the period of work indicated the need for a change or
restating of the objectives of the friendship group and the
interest group. In a friendship group at Saint Martha’s House
there were often two or three cliques of friends instead of
one group of mutual friends. Sometimes there would be none of
the feeling of security nor the voluntary acceptance of one
gil*l for another due to a lack of understanding of differences.
These differences were based on cultural or racial backgrounds,
because the friendship group is apt to be as heterogeneous in
its racial and cultural composition as the interest group.^
Glamour Girls
There were fourteen members in the Glamour Girls which
was intercultural. Just as most of the groups in afternoon
program at Saint Martha's, In the early part of the program
year the group was composed of six Negro girls and one Italian
girl. At the end of the six months the writer worked with the
group, there were eight Negro girls and six Italian girls.
The age range for the club was ten to twelve years. This made
eleven years the median age for the Glamour Girls,
The religious composition of the group was very well
balanced. All six of the Italian girls were Catholics and
one Negro girl was Catholic. The other seven Negro girls were
^See definition — p, 6,
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Protestants; two were Episcopal, three were Baptists, one was
a Methodist and one belonged to the Church of Christ.
Three of the Italian girls attended Catholic schools
while all of the other girls in the group attended various
public elementary schools in the neighborhood. The median
grade in school for this group was the sixth grade. Only one
girl was below the fifth and that was because of a prolonged
illness which made it impossible for her to attend school.
The family backgrounds represented in this group varied a
great deal. Out of the fourteen girls in the group four were
members of families having fewer than three children, the
other ten belonged to families having three or more children.
The writer found that only one Italian mother out of the
six worked every day and two others occasionally helped in the
families business. Pour Negro mothers out of eight worked and
three of the four worked steadily while one worked occasional¬
ly. Three of the Italian fathers owned businesses while none
of the Negro fathers owned businesses outright but one operated
a bar for the owner.
Pour of the Negro members lived with various relatives
such as aunts, grandmothers and cousins. Two did not have
fathers in the home (One of these was separated and the other
father was in a tuberculosis sanitarium.) The Italian members
seemed to come from more closely knit families. All of them
lived at home, very often with the grandparents and married
brothers and sisters included in the family household unit.
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Modern Dance Group
The Modem Dance group was composed of fifteen members
in the beginning of the six months the writer worked with
them. At the end of the six months there were ten members.
Of the fifteen, nine girls were Italian and six were Negroes.
Of the ten girls remaining in the group at the end of the
period, six were Negro girls and four were Italian girls. The
age range of this group was ten to twelve years. The median
age for this group was eleven years.
The religious composition of this group was similar to
that of the Glamour Girls. All nine of the Italian girls
were Catholics and the six Negro girls were Protestant. (Two
Episcopal, three Baptist, and one Methodist).
Pour of the Italian girls attended Catholic schools and
all of the other girls except one attended the elementary
schools located in the area. The median grade for the Modem
Dance group was sixth grade with only one member who attended
Junior high school.
Three Italian mothers out of nine worked regularly, and
three Negro mothers out of six worked. Five Italian fathers
owned businesses while none of the Negro fathers owned a
business. In this group all of the Negro members lived at
home with their families. The Italian members in this group
seemed to belong to the same type of closely knit families
found in the friendship group.
The similarity between these two groups in religious
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composition, family background, grade median and age median
existed because the core group of both groups was the same.
There were five girls who were in both The Glamour Girls and
The Modem Dance Group,
The worker's role with different groups will vary.
Because groups and the situations within which they
operate are so different the worker should first seek to
understand the group and the circumstances surrounding it
before attempting to define the specific aspects of his
Job with it.l
This statement shows the Importance of what the writer
has attempted to do in this chapter as a group worker. All
of the things discussed — the community or social setting,
the agency function and scope, and the background of the two
groups were influencing factors in helping the worker to
imderstand her role. Groups like Individuals are different,
to function effectively the worker must have both general
knowledge about different kinds of groups and specific in¬
sight into the particular group with which he is working at
the moment.
^Harlelgh Trecker, o^. clt«, p, ^1,
CHAPTER III
INDIVIDUAL AND GROUP NEEDS
Since a group worker attempts to reach the individual
through the group, a rather general background picture of each
group was given in the previous chapter. In this chapter the
most outstanding needs of particular individuals, found by the
worker, in those two groups will be pointed out and more spec¬
ifically discussed and illustrated through the use of examples.
The Glamour Girls and The Modem Dance Groups were both
composed of Pre-adolescent girls. This age group was a parti¬
cularly interesting group to work with because it is the period
which is the dividing line between childhood and the entrance
into adolescence.
In pointing out some of the characteristics and needs of
this age group, Wilson and Hyland said:
This age-group has made the first break from parents
and home. What other yovingsters do and think is more
vital to the child than the opinion of adults. Member¬
ship in the group is an essential relationship; associa¬
tion with his peers and consequent support from them gives
him the courage to emancipate himself from parents and
other adults. It is at this age that the child who does
not have a chiam stands out like a sore thumb. Children who
have not been loved by parents and those whose parents are
too possessive, find it difficult to develop strong friend¬
ships with other adults and with companions of his own age.
They are curious about many things and need opportunities
to use their Imaginations and to create new ideas and
express them.l
^Gertrude Wilson and Gladys Ryland, Social Group Work
Practice (New York, 19l4.9)f P« 105»
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Individual Needs of Glamour Girls
Some of the Individual needs found in the Glamour Girls
by the worker either through casual conversation, observation
during group meetings or agency process records will be pointed
out and discussed in the following paragraphs.
In looking at the most outstanding individual needs found
in the Glamour Girls the writer realized that the most common
need in the group was the need for acceptance. Out of the
six girls needing help most four of them, Barbara, Marianne,
Minnie and Janice, needed acceptance from the group and the
worker.
Marianne needed to develop understanding and acceptance
of other peoples differences. She also needed help in seeing
the value and contributions of other cultural groups.
The discussion of the following four individuals illus¬
trates the important place the need for acceptance had in the
G1amour Girla.
Barbara was a pliimp, brown skinned child of eleven years.
She was very xmtidy and walked with her head down and her feet
dragging. She usually arrived late, coming in the room laugh¬
ing, yelling and attempting in every way to break up the ac¬
tivity of the group. The girls would try to ignore her for a
few minutes, but usually she became the center of attention
with various members calling her names or chasing her for a
pencil or crayon which Barbara had snatched. Worker realized
that Barbara's behavior was an attention getting device. She
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couldn’t get the group to notice her in any other way, so she
annoyed them until they were forced to say something to her
even if it was something negative.
Barbara had no real place in the group. In games she
was the last person to be chosen and when someone finally
chose her, she made it very plain that it was because she had
no other choice,
Barbara needed group acceptance but although she desired
acceptance, she was so accustomed to being rejected in the
group, at school and at home she’d built up quite a few de¬
fense mechanisms such as laughing when the other girls re¬
jected her or rejecting them before they even said anything
to her; for example:
Barbara came into the meeting after most of the
girls were sitting down. She looked around the room for
a seat. As she started toward one of the benches where
two other girls were sitting, the girls spread out taking
up all of the bench. A few minutes later another member
arrived late, Barbara looked up and said, ’’don't come
over here to sit, I don't want anybody on the bench with
me I”
Marianne was a rather pretty Italian girl of eleven years.
She had very little group acceptance and made no effort to
return any gestures of acceptance and friendship from the
other girls. Marianne would come into meeting, look around
the room and find a seat apart from the other girls.
After the first one or two meetings, the other members
reacted to her in the same manner she reacted toward them.
They made no attempt to sit near her but made a conscious
effort to leave her alone.
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Prom her remarks In the group, worker realized that In
her home quite a few prejudiced remarks were made about the
other cultural groups in the neighborhood. Hearing these
things constantly at home made it difficult for her to accept
any one or anything different. This difficulty was seen by
the worker in the following incident.
While sitting together before meeting began worker
talked to Marianne about school, what games she liked
and her Interest in dancing. Finally, after talking for
about five minutes, Marianne said, "you’re a Negro, aren’t
you?" Worker said "yes, I am." She replied, "but you
don't talk and dress like Negroes do."
From this incident worker understood that much of her
behavior in the group and her inability to react in a positive
manner to an attempt at acceptance was because she expected
Negroes and Jews to act a certain way and she couldn't under¬
stand when they failed to conform to her stereotyped ideas of
them. Marianne needed group acceptance and also to become
more accepting of differences in other people.
In the early part of the year she was the only Italian
girl, the other girls were Negroes. In the following incident
one can see her need for a feeling of security and acceptance
in a group where the Negro girls were having the unique ex¬
perience of being in the majority and Marianne the experience
of being the minority.
Marianne came into the room and sat down near the
worker. The other girls were discussing the Christmas
play and how it should be done. Marianne told worker
"I was chosen to be the mother in the play at school;
I was surprised because another girl wanted the part and
she’s pretty and a Jew." Worker said "you’re pretty too,
but what did her race have to do with it?" Marianne
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answered, "teacher Is a Jew, and Jews don't like
Italians."
Marianne perhaps felt the same way about the worker in
the Glamour Girls. If she thought that the Jewish teacher
would constantly identify with the Jewish children, perhaps
she felt that the worker would be partial to the Negro members
in the group. Marianne needed not only group acceptance and
help in accepting differences in others but she also needed
to feel secure and accepted by the worker.
Janice was a tall, gangly Negro girl of twelve years old.
She was known through the Agency as a "trouble-maker." Agency
process records showed that she was unable to accept limitations
and related badly to adults. Janice had very little accept¬
ance in the group. When she was absent, the girls would fre¬
quently say, "we can have fun because Janice isn't here." Or
they'd discuss a previous meeting, seemingly very disgusted
with the way Janice behaved. She usually reacted to their
rejection by laughing loudly and going around from group to
group annoying them. Worker recognized her loud, hysterical
laughter as a defense mechanism, an attempt to make worker and
girls feel that she didn't care whether they liked her or not.
She felt left out and Ignored so she got attention in the one
way that seemed effective — she worried them until they had
to say something to her. The annoying behavior was an atten¬
tion getting device.
Her attitude toward adults and authority was seen in the
following incident.
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She was wandering around the hall when she should
have been in the game room looking at movies, A worker
saw her and attempted to persuade her to go back to her
group. She said, "I don’t feel like it." The worker
told her that she'd have to go home if she didn't want
to see the movies, Janice began to yell at the worker
"yo'^ can't send me home, who do you think you are pushing
me around I You think you're smart. Just hit me, I dare
you,"
Nothing had been mentioned about hitting her but she
seemed to expect that type of treatment. Janice needed to
accept herself before she could get acceptance from the group,
and the worker. She needed activities that would give her a
sense of importance in an acceptable way; she needed help in
understanding that there were rules and limitations which had
to he followed.
Minnie was a very slightly built Negro girl of eleven.
She had very little acceptance in the group but usually didn't
seem to care particularly whether she was accepted or not.
She had very little to say in the group. When talking with
worker she constantly discussed the wonderful horn she "used
to have;" the wonderful hospital in the mountains; how all of
the nurses at the hospital liked her more than anyone else.
She told worker that her father gave, her anything she wanted
before he went to the hospital, and other exaggerated state¬
ments .
After reading records and face sheets from the previous
year and making home visits worker realized that these things
existed only in her imagination. She really had been in a
tuberculosis sanitarium but had received no extraordinary
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praise or affection. Her father and slater were In this same
hospital, and her mother was not a very affectionate or xmder-
stending person. She escaped unpleasant reality through the
use of fantasy, Wilson and Ryland explain this behavior of
an Individual who has had a prolonged Illness In the following
statement:
A serious Illness or Injury not only makes the affected
Individual feel different from others but also removes him
from his former social setting. He often becomes less able
to handle the dally conflicts which living entails and
seeks to escape them,l
Although acceptance was the most often seen Individual
need In the group there were others. They were (1) the need
for Independence of thought and experiences In decision making
(2) the need for Individual achievement and the assertion of
two different personalities. The following discussion of
Karen and Wllla and Wlllene Is Illustrative of these needs,
Karen was a doll-like Italian girl of eleven years. She
was accepted quite well In the group as the baby. She liked
to sit and talk. Karen asked for help from the other girls
constantly, she never knew how she wanted to do anything
(crafts, decoupage) without getting device.
Her dependency and need for help In making decisions on
her own could be seen In the following excerpt.
One day In meeting the girls were painting designs
on articles made from Salt Clay. Prances was sitting
beside Sara Elizabeth who was very original and artistic.
After a while worker noticed that Karen wasn* t painting
^Ibld.. p. 163.
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but she decided to wait a few minutes before mentioning
it. When she looked again Karen was sitting in a chair
near the window looking as if she were about to cry. She
called worker over to sit with her. Worker went over and
after a minute or so, asked her why she wasn't painting
her ash tray. She replied, ”I can't. I want Sara to
paint it pretty like hers, and she won't do it. I thought
she was nice, but she's mean.”
Willa and Wlllene were quite attractive twelve-year-old
Negro twins. They had been members in the House for more than
six years and were known to be quite cooperative. In fact,
they were cooperative to a fault because their cooperation was
based on sibling rivalry to an unnatural degree. If Willene
won a game, Willa was unhappy until she could equal or outdo
Willene's victory and vice versa. The other girls reacted to
this behavior in various ways, sometimes they would create a
situation in a game to start the competition between the two
girls; at other times they became angry when Willa and Willene
broke up an activity by arguing and pushing each other.
Willene had more acceptance in the group than Willa because
she could take teasing and failure a little better than Willa;
then, too, Willene didn't hold a grudge as long as Willa would.
One of the many incidents indicating how much rivalry
there was between the twins is as follows:
Willene was elected to the Council as a represen¬
tative from the Glamour Girls. Willa was very hurt and
angry because she wasn't the other representative. She
was very \anruly and uncooperative for the remainder of
the meeting. The next week she came in and before the
meeting began she yelled, ”I'm representative from the
Modem Dance Group, I don't care ff you didn't choose
me.” About two weeks later when worker thought this
particular incident was over, Willa came in and didn't
speak to Sara and Lisa or any of the other representatives
from the other club. Willene said gleefully ”She's mad
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because they elected me secretary of the Council and
didn’t elect her to anything,” Willa shouted ”you
cheated, you voted for yourself," Wlllene said, "Oh
you’re mad, and I’m glad,"
and Willene both had a need for individual achieve¬
ment and the assertion of two different personalities. Too
long had family, friends and workers thought in terms of "the
twins" instead of Willa or Willene, They also needed assur¬
ance that some rivalry was normal, that a normal amount of
competition was nothing to feel guilty about.
Group Needs of the Glamour Girls
Some of the needs of the Glamour Girls, as a group,
which had a great deal of influence on the worker’s role in
the group will be discussed in the following paragraphs. The
importance of discovering group needs as well as individual
needs is shown in the following statement:
Meeting the basic needs of children, helping them to
create a serene inner life and to relate positively to
others — this is one of our most important goals.
Planning a program with these ends in view demands a type
of leadership that is far from simple. Content must be
based not only on our understanding of what interests and
needs the members as individuals have, but our plan must
also include the experience and needs of the group,^
The first group need recognized by the worker was the need
for a feeling of "we-ness." This need was seen in the exist¬
ence of two separate cliques in the group; instead of a feel¬
ing or spirit of "our group" there was a cultural line
Monica B. Owen, "Working Effectively with Children,"
The Group. X (March, , p. 12,
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dividing it into Negro Glamour Girls and Italian Glamour Girls,
Very closely related to the need for group spirit, in fact a
part of it, was the need to know and understand more about
each other. This need was not just in the group or Agency but
in the general atmosphere of the neighborhood. The various
cultural groups were wary and hesitant with each other because
of this general lack of knowledge. This need can be seen in
the following incident.
Worker was discussing a cooking project with the
group. One of the Italian girls suggested cooking Italian
spaghetti. Karen, an Italian girl, looked at her, then at
the other girls and said ”but does everybody eat Italian
spaghetti?" Sara, a Negro girl, said rather defensively,
"We eat Italian spaghetti too."
This particular group need was an all inclusive one, it
included the need for understanding, and appreciation for
people of other cultures. With this understanding and appre¬
ciation would come a wider social consciousness as they
learned more about each Other,
In talking with the members, listening to conversations
in the group meetings and observing general neighborhood
customs, the worker recognized the need to know something
about the larger community. Their families,did their shopping,
banking and socializing in the area so the children naturally
had very little opportunity to see and become acquainted with
the larger commiinity.
In a group meeting before Christmas, worker was
telling the girls about a Christmas Program at Wana-
maker's, which is one of the largest department stores
in Philadelphia. One of the girls said "it‘s called
the electric store." Worker was a little confused when
they began to discuss a party they attended last
30
Christmas, Lisa said ”teacher, we had a magic show,
candy, cake and gifts,” When worker finally got an ex¬
planation she realized that they were speaking of two
entirely different things. She was talking about the
Annual Christmas Ballet given at Wanamaker’s, They were
talking about a part given by the Electric Company. Not
one of the girls knew anything at all about Wanamaker's;
the only thing they knew about the Electric Company was
that they attended a Christmas Party there.
Another outstanding need for the Glamour Girls, as a
group, was the need for group status. They constantly wanted
to give something in public. They seemed to feel that it
would give the group a name, a real place in the house. Then,
too, worker realized that they saw other students in school
plays and programs, and they never had the opportunity to be
”on the stage” themselves. The following example gave some
indication of their need for group status in the house.
It had been suggested that some of the groups com¬
bine and give a play or dance together on the Christmas
Program, Wllla heard about this suggestion in council
meeting. She came running into the club room and told
the girls about the plan. Immediately they began to
argue loudly, finally Lisa said, ’’teacher please don't
let another group go on the stage with us, we want to
have a play with just glamour girls in it. With some¬
body else in it how would the people know who we are?”
The Glamour Girls had a definite need for experiences in
planning and making their own decisions. Their social ex¬
periences were usually planned for them. The lack of oppor¬
tunity for decision making was seen in the manner they reacted
to a situation calling for a definite choice or decision.
Their very limited social life or experience also made their
ideas very limited, most of the things they suggested doing
in the group were activities very similar to what they'd been
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doing all along.
Individual Needs In the Modern Dance Group
Some of the outstanding individual needs found by the
worker through conversation, observation and Agency process
records will be discussed in this portion of the chapter.
The individual needs of the Modern Dance Group were quite
varied. Elaine needed help in accepting herself, she needed
to lose her feeling of inadequacy because of her height.
Nancy needed acceptance from the group and the worker. Marlon
needed an acceptable outlet for her natural energetic feelings,
she also needed to understand and accept limitations, Mary
needed encouragement to express her creative ideas and ap¬
proval of these ideas. Mattie needed acceptance from the group
and the worker and opportunities for self expression.
The following examples are Illustrative of these out¬
standing individual needs found by the worker in this group.
Elaine was a very tall, rather attractive Italian girl
of twelve years. She came into the group late in the year
and was very conscious of her height since most of the other
girls were of short or medium height. Being the deviant in
the group, she constantly made excuses to keep from dancing.
She would complain of a headache or ask if she might play the
records. When worker persuaded her to dance, she would run
to the end of the line saying, ”I know I'm tallest so I have
to be last.” She had some acceptance in the group but was so
self-conscious she usually Ignored the girls. Much of her
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difficulty stemmed from a lack of self acceptance.
Worker noticed that at times when she felt no one was
looking she lost some of her awkwardness and did rather wel^.
Worker recognized her need for encouragement and assurance
that her height was an asset and not a handicap. Worker felt
that some of her coldness toward the other girls came from
this feeling or Inadequacy and self-consciousness about her
height,
Nancy was known to every worker In the house as a "thorn
In the side," Whenever something went wrong Nancy was the
first person thought of and usually she figured In the Inci¬
dent somewhere. She had no real acceptance In the group but
was tolerated because, as she put It, "they know I can beat
everyone of ’em," When the girls Ignored or rejected her,
she would act as If It didn't matter. Worker felt that her
aggreslveness, which sometimes was almost arrogance, was a
defense mechanism to protect herself from the girls lack of
acceptance.
That she needed acceptance and desired to be In the group
was Indicated In her promptness and regular attendance at
meetings,
Marlon was a vivacious Italian girl of eleven years. She
was one of the more economically secure girls In the group.
Her mother constantly tried to Impress her with what a "lady"
did and didn't do. She was a naturally gay and outgoing child
and couldn't constantly suppress these feelings. She was apt
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to have occasional emotional outbrusts, being extremely active
and almost hysterically happy, when she could no longer stand
being quiet and calm. She had a great deal of acceptance in
the group although sometimes she puzzled the other girls with
one of her sudden outbrusts, Marion needed a natural outlet
for an acceptable way to express her naturally high spirits
and energy. An outlet that would not make her feel that she
was going against her mother's wishes,
Mary was a rather quiet, neat Negro girl of twelve years.
She attended meetings regularly and when she contributed any¬
thing to a meeting, she expressed herself in a very articulate
manner. She was very artistic and original in the things she
made in crafts, painting or designing. She had a great deal
of acceptance in the group, although the girls laughed some¬
times when she expressed some of her rather artistic ideas.
She was not encouraged at home to express her ideas so she
developed the habit of either not talking at all or talking
about things in a general manner, rather than commit herself
and be laughed at.
One day Mary and the worker went to the kitchen to
mix paint for some flats. The kitchen fumlture and the
walls were decorated with gayly painted figures. Worker
said "this looks very cheerful, don't you think so?”
Mary looked at the wall for a minute then said "yes, but
I'll bet they laughed at my sister when she suggested
it," Worker said "oh, your sister helped paint this,"
Mary replied "yes, she likes to paint too,"
Worker realized from this and other incidents that she
needed an opportunity for self expression; a chance to ex¬
press ' these rather different, artistic ideas in a way that
would be acceptable to the other members without making Mary
feel that she was different or laughable,
Mattie, a small, very untidy Negro girl of eleven years
wandered into the group early in the year. After visiting
that day she went to the program office and asked to join
the group. From the beginning she had very little accept¬
ance in the group and usually stayed quite close to worker.
She attended the group Irregularly, but when she did come
it would be at least ten minutes ahead of time. She would
sit down and talk almost without pausing until the other
girls came. Worker realized Mattie’s need for verbal expres¬
sion, someone to talk to her but especially to listen. This
was seen in the following incident occuring during a home
visit.
Mattie met worker at the door and seemed very pleased
to see her. She introduced her to her mother. Worker
found out that there were five children in the family and
that the mother was very overworked. She told worker
that Mattie talked too much, ”I have to tell her to shut
up all the time,” She added ”she's lazy too, all she
wants to do is sit down and look at television; then she
gets up and tried to Imitate the things she’s seen."
Worker realized that Mattie needed opportunities for self
expression, she came early to meetings to talk because she had
no such opportunity at home.
Group Needs of the Modern Dance Group
The first group need recognized by the' worker’.in the
Modern Dance group was the need for group feeling, "we-ness
or one-ness," The group was divided just as the Glamour Girls
were, culturally. In this group too, this division was caused
by a lack of understanding of each other. Closely related to
this need was that of appreciation for other peoples’ culture.
The members needed to understand what various cultural groups
have to offer to the life of the whole group. The following
incident is an example of this need.
In meeting one day, the girls were trying to choose
a song for a certain dance, one of the Italian girls said
"let's use Golden Slippers." One of the Negro girls said
"yes, that's one of my mother's favorite spirituals."
Marlon began to explain that it wasn't a spiritual.
Another Italian girl said "no, because a lot of Italians
like it, we have a dance to that." After a great deal
of discussion they realized that it was a spiritual and
also a favorite tune of the Italians of South Philadel¬
phia.
Another outstanding need of the Modem Dance group was
house status and an opportunity to interpret to the other
groups in the^ House the worth and meaning of modem dancing.
There was a need for interpretation because most of the
children understood the more familiar forma of dancing such
as tap dancing and ballet but had no conception of what was
being done in this group. Because they didn't understand
they tended to be rather critical or scornful of the group.
The members of the group wanted approval of modern dance
along with the other dance forms.
This group of girls needed new creative experiences that
would help them to express themselves. Their social experienc
wa3 at a minimum and even this gave them very little oppor¬
tunity for broader vistas of creative thinking and omderstand-
Ing. On the whole, this group of girls had difficulty in
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expressing verbal ideas, how they actually felt or some of
the things they were capable of doing. Worker felt that they
needed an experience that would give them a chance to express
these ideas, feelings and capabilities in a natural, pleasant
manner.
The group needed experiences that would provide oppor¬
tunity for taking the responsibility of a collective enter¬
prise, The need included the development of group cooperation
and understanding the importance of follow-through in achiev¬
ing group goals.
The individual and group needs of the two groups, the
Glamour Girls and the Modern Dance Group, were guides in
helping the worker understand her role and to work toward
using group activities and self to meet these needs.
CHAPTER IV
ROLE OF THE WORKER IN USE OP PROGRAM
The interests of group members and the needs they
represent are constantly being sought by the group
worker,who utilizes such material as a iDasis for help¬
ing the group to develop a satsifying program.!
In the previous chapter the writer pointed out and dis¬
cussed some of the outstanding individual and group needs of
two intercultural groups which were worked with for a period
of six months. In this chapter the writer will discuss and
give examples of her role as the worker in the use of program
in meeting these needs.
Meeting the Individual
Needs of the. Glamour Girls
The individual and group needs of the Glamour Girls and
the worker's role in meeting them will be discussed in the
following paragraphs,
Barbara needed acceptance and status in the group. She
needed to feel acceptance from the worker which would give
her at least a starting point for security with the other
members to accept her. The following incident was one of
many showing the worker’s role in loving and limiting Barbara
and in letting her know that even when she disapproved of her
behavior she still liked her.
^Harleigh Trecker^. Social Group Work (Woman’s Press,
New York, 19^) > P»
37
38
While working on her club pin Barbara chewed a large
wad of bubble gum very noisily. She finally blew a large
bubble which spread over her face. Worker suggested that
she should throw the gum away, Barbara said "you don't
like me when I chew gum, do you?" Worker replied "I like
you with gum or without it Barbara, and since I do like
you, I want you to look your best. When you're blowing
bubbles all over your face you're not at your best,"
Barbara looked at worker for a moment, then smiled and
said "I didn't know if you'd notice the g\im or not,"
In group games Barbara was chosen as a last resort.
Since most of the games they suggested were group games in¬
volving choices, worker always introduced at least one new
game involving individual skill. Such games as "Charlie Over
the Water," "Musical Chairs" and various relays were usually
very good for giving individuals a chance to participate. The
following Incident shows how the worker played a supportive
role in helping Barbara become a part of the group.
After the group played about two games they'd sug¬
gested, worker asked if they knew how to play the game
"Simon Says," Some of them did, the others wanted to
learn to play it. Before anybody could say anything,
Barbara volunteered to be Siinon, Worker said, "Oh, you
like the game, Barbara, good," The other girls said
nothing in agreement, but worker was glad that they made
no overt show of not wanting Barbara to be the leader.
At first the girls were a little apprehensive and so was
Barbara, but after a few minutes she made so many amusing
motions and statements the girls laughed loudly and en¬
joyed themselves thoroughly. When Barbara's turn was
over worker said, "That was a lot of fun Barbara, you did
quite a few new things," The other girls agreed that it
was really funny, Barbara smiled happily and quietly
took her place in the circle.
The worker felt that just a small incident like this was
an indication of Barbara's success in gaining acceptance and
a finding her place in the group through a game, Harleigh
Trecker points out the importance one situation can be in the
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following statement.
Workers can be of help to individuals by working with
the group on the basis of step-by-step or situatlon-by-
situation analysis of individual problems. If a person
can do one thing well and receive credit for it, he may
have laid a foundation stone for future progress.^
Marianne had a need for security and acceptance in the
group. Worker felt that a great deal of her rejection in the
group was caused by her inability or difficulty in accepting
and understanding the differences of other cultural groups.
Worker also realized that she was having a great deal of con¬
flict which was caused by what she learned about people of
other cultural groups at home and what she found in other
situations like school and in the group at Saint Martha's.
In a very casual conversation, worker learned that her uncle
had a store and he felt that a Jewish grocer in the neighbor¬
hood was an economic threat to him. This fear or dislike for
one Jew colored their opinion of all Jews. She never said
anything about Negroes or her family's attitude toward them,
but worker felt that this was not because stereotyped ideas
didn't exist.
Worker felt that if she could get Marianne to accept her
Just enough to talk and feel secure at least with one person
in the group a great deal could be accomplished. One day
worker went to see the counselor at her school and met Marianne
on the stairway. She offered to take worker to the counselor's
^Ibid.. p. 100.
office and told worker about her duties on the hall as a school
aid. Soon she talked with worker rather freely when she came
to meetings.
During one conversation, she asked worker about her
home, school, age and marital status. When worker told
her she came from the south, she exclaimed ”0h, you live
on a farm," She was quite amazed to learn that worker
lived in a city and did things very much like those done
by any person in Philadelphia.
Marianne was quite apprehensive because she was the
minority in the group. Worker tried to convey her understand¬
ing to Marianne in the following excerpt taken from a conver¬
sation early in the year. In this excerpt the worker's role
as counselor, a role which is used often in individual contacts,
is evident.
Worker and Marianne talked about the things Marianne
liked to do best. Just before ending the conversation,
worker said, "your friends soxind nice, they might like
to visit the Glamour Girls sometimes, its nice to make
new friends in a group and it's nice to have some of the
old friends too. Invite them to visit sometimes."
Marianne said, "could I?" Worker said, "of course, that
might be fun,"
Marianne stayed in the club although worker felt at one
time she was thinking about leaving. She attended meetings
rather Irregularly but each week a girl would join the club
saying that Marianne told her about it. When she came to
meetings she usually cooperated and made quite a few contribu¬
tions during discussions. The following Incident shows how her
participation in the group had improved. The incident took
place early in December meetings,
Marianne told worker and group about getting the
part in the play instead of the Jewish child. Worker
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said s©® that shows people don't always make Im¬
portant choices on the basis of what race you are, but
on the basis of who can do the Job well,”
She didn't say anything else in that meeting but in
the next meeting they were discussing a Jewish program
which was being given in the house and Marianne said:
"Teacher, that same teacher I told you about last week
won' t let a colored boy in our room even pass out papers
or anything, and he sits right on the front row where she
can reach him too. Instead she gives them to other
people." Worker said "Marianne, that Just might not be
the reason," She said "Oh yes it is, she's always klnda
nasty with the colored kids, isn't she Janice?" Worker
said "well, if it's really like that, you'll have to
understand that the teacher still can't see all people
as Just people, that's one of the problems of having ideas
and prejudices about people without ti*ying to understand
and know them better. But anyway, it's good that you see
him as Just another smart person in the class," Marianne
replied "the kids like him, he'll help you any time you
ask him. Boy, do some of the kids get mad with that
teacher sometimes," Worker said, "There isn't too much
you can do, but most likely your attitude will mean more
to him in the long run and might help the teacher see him
differently too,"
This incident Illustrates how Marianne had begun to real¬
ize the unfairness in the way a rather prejudiced teacher
treated the child of another cultural group. In an incident
of this type the worker's role as a source of information for
Marianne and the group is apparent, this role is comparable
to that of the teacher's role; By recognizing this unfairness
in another'^ stereotyped thinking she had a good starting point
at which she could begin to make some decisions or choice as
to what she as an individual would think of people of other
cultural groups and her treatment of them,
Janice needed acceptance and an opportunity to assert her¬
self in the group. Worker learned through Agency process
records from last year that Janice was accustomed to getting
attention, usually negative, from the group and annoying the
worker until she became angry. The worker felt that Janice
did need acceptance and attention but she should get it in an
acceptable way. Worker recognized her difficulty in relating
to adults and didn* t feel that anger or harsh treatment was
the solution. One example of the worker's treatment of
Janice's behavior was as follows. In this example one sees
the many roles played by worker with one individual. Here she
was teacher, counselor and also functioned in a supportive,
loving and limiting capacity.
Janice came in and found the girls painting. She
tried to squeeze herself on to a rather crowded bench.
Worker said "Janice, the bench is rather crowded, the
girls won't have room to paint. Why don't you pull up
another bench?" Janice Ignored this and went on pushing
the girls over until one of them told her to move and to
do it in a hurry. She began to wander around saying
"What am I going to do?" Worker said "the girls made
these articles last week, you see we not only missed you,
but you missed something too," Janice said "give me
something to paint too." Worker said "The girls made
these things themselves, come in the back with me, and
I'll show you how to mix salt clay. It's a lot of fun,
you can show your sisters and brothers how to make it at
home," They went into the kitchen and mixed the salt
clay. Worker asked Janice about school and some of the
things she liked to do. She said she liked school but
got tired of sitting down. She added "As soon as I move
teacher hollers at me to sit down." Worker laughed and
said "I know how you feel. I went to school in the south
and the weather would be so warm and beautiful I found it
hard to sit still inside. My teacher was often angry
because I kept looking outside." Janice asked "What did
she do to you?" Worker said "she made me see that if I
wanted to get anything accomplished I had to sit still
and concentrate," Janice looked impishly at worker and
said "So if I'm going to finish my ash try today I'll
have to sit still and concentrate." Worker laughed and
said "Yes, I suppose so,"
For the rest of the meeting Janice sat rather quietly and
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with help and encouragement she made a rather nice ash tray
shaped like a leaf.
Later In the year the group was getting ready for the
Parents Night Program. They were doing two playlets in verse
choir form, Janice seemed to enjoy the experience a great
deal and attended meetings quite regularly. The following in¬
cident occurred in Pebruaryi it shows the positive results of
the worker’s approval in helping an individual get group ap¬
proval and acceptance.
Worker complimented Janice on the quality of her
voice and her interpretation of her role as the very
beautiful, very bored young "damsel” in Johnny at the
Pair, The girls, in a very sincere manner, told her how
"real" she sounded. Instead of telling them to shut up
as she would have in earlier meetings, Janice said "I’ll
be in the movies soon," When she left that evening she
came over to worker and said, "so long "Teach," see you
nexifc week,"
In her own rather flippant way she indicated not only
acceptance of the worker but also a greater feeling of securi¬
ty and belonging in the group. She promised to return and
seemed to be looking forward to the next meeting,
Karen needed opportunities which would help her develop
some sense of Independence, to have some confidence in her own
ideas and to express them without constantly getting support
and advice from other members. Karen’s role in the group was
that of a baby with very few ideas of her own. The following
excerpt shows this.
The girls were trying to decide what they wanted to
do at a special "party" meeting. Karen said "we can cook
and play games." Lisa looked around at her affectionately
and said "oh Karan, what kind of idea is that, we want to
do something different.*’ Worker said "maybe we could
cook something different and play new games," Karen
looked at worker then at Lisa and said "no, we want to
do something new, don't we Lisa?"
Worker felt that she could be helped to stop resisting
growing up and accepting the new responsibilities of growing
up by starting with very small decidlons. Worker would ask
her questions like "what color do you think this design should
be? Do you think this stage looks like a shoe maker's house?"
If she hesitated, worker would say, "I think you have a nice
idea of what colors look best from the way you painted your
vase, that's why I asked." Or if one of the girls asked worker
for a rather simple decision or opinion, she would say "what
do you think, Karen?" Suppose you two work it out and let me
know what you decided." At first the girls, who accepted Karen
as a cute little thing, would give a "what does she know about
it" look. After a while they began to give indications of ac¬
cepting the fact that she could make decisions of her own. In
working with Karen the worker played a supportive and loving
but still limiting role as she attempted to help her develop
independence of thought.
Karen came in late one day while the group was
practicing Johnny at the Pair. She stoood in the back
of the auditorixim watching the girls on the stage. When
they finished worker asked, "what did you think of that
Karen?" Without too much hesitation she began to say how
natural Janice was acting and talking; that she couldn't
hear Diana and that Willa didn't know her part. Willene
asked "what about me Karen, did you hear me back there?"
Karen said "yes I heard you, it was good," Worker said
"you really saw a lot, thanks Karen, a person out front
can see much more than any of the people on stage,"
Willa and Willene needed to be thought of as individuals
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instead of twins and each needed to be allowed to f\inction in
her own way. Worker tried to provide this individualism by
finding things that each of them could do best. Never were
the two Judged by identical standards, even if it was an ac¬
tivity where all of the girls were making the same thing
worker would attempt to find one praise worthy point on Willa's
and another on Willene’s, An idea of their behavior in an
early meeting and worker's handling of it is seen in the
following excerpt. Worker played the role of sympathetic
listener and observer in realizing that Willa and Willene
needed to be treated as two people and in providing this in¬
dividualized treatment.
The group made candy dishes and trays out of old
records for an exhibit. Willa came toworker complaining
that Willene said her tray didn't look right. Willene
said "it's bent all, funny, look how straight mine is,"
Worker attempted to convince Willa that handmade things
always had an original touch of the person making it,
that not even twins could turn out identical things.
She then showed - them how each tray in the group was
different from another but each one was pretty and origi¬
nal in its own way.
Their spirit of rivalry was reaching a more normal point
after the following incident occurred in a December meeting.
The group decided to have a talent show while wait¬
ing to use the stage to practice. Willene said "oh, let
Willa sing and I'll say a poem, because she knows a real
cute song." Worker said "yes, Willa does sing rather well,
why don't you say the fire prevention poem? It's funny
with all of the motions you make," The girls began to
say "yes, Willene either that one or the Worm Poem,"
The twins were not only beginning to be able to admit
that one did something better than the other but were also
getting much more acceptance from the group.
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Minnie needed help in adjusting to the reality of eve3?y-
day life, which la a common need of people who have had a
long period of illness, A good start was made In accepting
reality when Minnie could talk to worker about her illness and
her father. During these talks the worker's role was that of
a parent substitute, as she tried to give her affection and
security in the group.
She was very neat and methodical in everything she did,
and in talking with her worker often complimented her on
various things she did in the group. In giving approval the
worker also acted as a protector, Minnie made contact with
reality and achieved group status through the worker.
The girls were sitting around the table working on
their Christmas gifts for their mothers. Willa and Willene
were telling the group how they'd laughed the previous
Sianday when they looked out in the congregation in church
and saw a woman sleeping with her mouth open. Lisa asked
’’did the people see you laughing?” Willa said ”they
heard us too.” Minnie said quietly ”I don't think that
was so good, I sing in our Junior Choir, and we don't
make noise and laugh.” Mary said, '’that's right, you
should have seen them laughing while the man was praying.”
This was an indication of the growing feeling of security
in the group and Mary's supporting her was an indication of
some acceptance from one of her peers. Worker decided that it
was a good time for Minnie to make overtures for group accept¬
ance. The opportunity came about two meetings later for
worker to help Minnie get group status and acceptance by play¬
ing a supportive role,
Minnie made a rather neat, pretty raffia frame, then
decided to spatter paint on it, making a very pretty
pattern on the yellow background. The other girls thought
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that this was a very clever idea, they wanted to try it
too. Worker asked Minnie if she’d show the first two
girls how to spatter their frames and they could help
the others. She smilingly consented and the rest of the
meeting she was the center of attention. Later Minnie
told worker ”I learned how to do that spatter painting
at the hospital. My nurse was nice, but I like you too
and I like the Glamour Girls.”
The Glamour Girls as a Whole
As the composition of the neighborhood changes, the
child in the moving-out group becomes a pressured person,
unable to fill out a cinimbllng social life. It is as
though he must refuse to recognize these changes and re¬
treat to relationships that were secure in the past. The
individual in the newer group, although he is willing to
reach out to the original community is stopped by a "line
of integral rebuff,” the wholesale rejection of him and
his group that splits the neighborhood into two parts.
The neighborhood then stands as two structures, opposed and
opposing, and it is into this conflict that the Agency is
inevitably drawn,1
This statement gives a very clear picture of the situation
existing in the Glamour Girls. This situation gave rise to
the most Important and most pressing need of this group and
as the last part of the statement says "it is into this con¬
flict that the Agency is inevitably drawn.” The Agency is
drawn into the conflict not to align Itself with any group nor
to over protect any of the groups, for then it would lose much
of its effectiveness. It is up to the Agency through the
various types of program offered by its workers to provide
opportunities, to all of the groups, for a satisfying group
experience. In this friendship group a satisfying group experi¬
ence Included particularly recognizing and xmderstending real
cultural differences and also those that were mere stereo¬
types, not differences at all. The worker felt that this
could be done through program in such a way that the under¬
standing and acceptance would be in no way confusing or
traumatic but natural and enjoyable.
Very simple, everyday cultural differences can be a
source of great understanding. For instance the Italian spa¬
ghetti incident.
Here the Italian girls felt that this was an exclu¬
sive dish -- for Italians only. They never realized that
the newer groups in the neighborhood were very fond of
spaghetti, Italian style. This incident let into a dis¬
cussion of the food habits of both groups. One of the
girls said "yo^ know spaghetti but 1*11 bet you don't
know antipasto. One of the Negro members knew this too.
This went on until one of the Italian members mentioned
"gigis,” This was something vinknown to the Negro members,
Annie asked "how do you cook that." Karen began to ex¬
plain the process, suddenly Laura burst out — "you mean
peas?" When Karen described them it seemed that they were
peas. The group realized that there are some differences
in name only. They all have been eating the same thing,
differing in preparation, of course, but with one group
calling them "gigis" and the other calling them peas.
One of the Negro girls described the way her mother pre¬
pared them and the recipe included meat. This brought
out the fact that "gigis" are usually served on Friday
which is a meatless day in Italian homes so the recipe
was very different. One of the Italian girls said "it
sounds rather good though, 'cause I like meat, I'd like
to taste them fixed that way,"
The worker felt that this was one of the instances where
realization of differences and understanding was being developed
through directed discussion which is an important part of the
the program of any group. In meeting group needs worker was
usually a teacher or discussion leader. Through these discus¬
sions many norms and values were changed by the worker.
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In her article ”Some Experiences in Cultural Cross-
Fertilization” Rachel Dubois discusses the important part
played in development of group understanding by the eating of
various foods peculiar to certain cultural groups by members
of other cultural groups. She also describes the "neighbor¬
hood home festival” where certain foods are served and in the
enthusiasm of sharing such experiences, the inarticulate be¬
come articulate, strangers become friends, and there is mutual
Of course this particular neighborhood has not reached
the point of the "neighborhood home festival” but the worker
felt that such a discussion was quite effective in this small
group situation.
Another area of differences in cultures which was used by
the worker in program was religion. In acting as a source a
new Information worker broadened the girls knowledge and \inder-
standing of differences.
All groups in the afternoon program were invited to a
play "The Feast of Lights,” being given by a Jewish group
in the House. When worker read the announcement to the
group, Marianne asked who are the B’nai B’rlth girls.”
Worker explained that they were a group of Jewish high
school girls and the play was to be a religious presen¬
tation. Marianne asked "Do Jews believe in God,” in a
rather surprised tone. Worker said, "Yes.” In listening
to the ensuing discussion she realized just how little
they knew about other people’s religions so she said
"perhaps we should know more about the play and the reason
for its being given. Lisa said "I guess we should, tell
us about it teach.” Worker said "it’s time to go, but
^R. M. Maciver, Approaches to Group Understanding (Harper
and Brothers, 194-7) ♦ p. 163.
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next week before we go to the play we’ll have a discus¬
sion of the play and why it’s being given.
The next week Delores came into meeting saying, ”it’s
a Hannukah play, not the feast like you called it. Worker
said "that’s just another name for it; look at the lovely
book I found, it has a very good explanation of the
Hannukah." She showed them Mary Fitch’s book "One God,"
which gave brief histories of each religious group —
Catholicism, Judism and Protestanism.
The Hannukah Story was beautifully and clearly told
in this book and after reading it, worker answered the
various questions asked by the girls. Laura looked at
the cover which said "One God," worker said you may look
at it any time you like — the more we know about the
various religions and customs the better we’ll get to
know one another.
The value of this discussion was seen in the difference
in the behavior of the Glamour Girls and the other children.
The rest of the audience was predominately Italian and Negro,
and they hadn’t been prepared for the play so they were very
Impatient and inattentive. Later one of the workers commented
on the real attention the members of the Glamour Girls gave
the actors most of the time during the play.
Another facet in the building of understanding and co¬
hesiveness in the group-as-a-whole was the opportunity to see
the community at a large gathering. The trip in particular
was helpful in this way.
The worker and ten girls went to the Paul Whiteman
Teen TV Show. Although before the group went down there
was some talk about a gang fight between two groups of
teen age boys earlier in the month, the excitement of
actually seeing how a television show was produced; hear¬
ing the Teen TV Choir (Intercultural); seeing the various
acts put the memory df the unpleasant incident into the
background. A statement made to the group iii general by
one of'the Italian members indicated to worker the extent
of the growth of the feeling of "our group" or "we-ness"
in this group. Lisa said "it was a good show, but our
group from Saint Martha's should have won first place
Instead of second."
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The group she spoke of as "ours” was a group of Negro
teen-agers which was sponsored by Saint Martha's.
As the Glamour Girls grew closer together as a group, a
new need developed," that of being recognized in the House as
one of the ’’best” groups (Group Status) . Worker also realized
that they had very few opportunities to appear in public ac¬
tivities. This was one of the reasons for their desire to do
something ”on the stage.” In meeting this need the worker was
discussion leader, sympathetic observer and listener as she
realized their inability to do a formal play and also a teacher
in supplying a new activity.
Brotherhood week was being celebrated in the not too
distant future, so worker asked them if they’d like to
present something on this program. Immediately they de¬
cided to give a play, although they had very few ideas
about which play or what kind of play. V/orker realized
that they were not ready for a formal play, nor did the
group need an xinsuccessful experience. The next meeting
worker asked how,many of them had done or seen choral
speaking. Nobody had, but after worker told them how
much fxan it was they wanted to try it. Worker and the
group did ’’Johnny at the Fair,” with a lot of laughter
after the first few minutes of apprehension. The next
week the girls wanted to play ’’Johnny at the Fair."
Worker told them that it could be a fom of a short play,
with action, solo parts and costumes. For the next few
minutes they helped work out movements and various
characters were assigned to each girl. After going
through the playlet twice worker and the girls sat down
to discuss something that could be given on the Brother¬
hood Program. Minnie said, ’’Teach, we could do ’’Johnny,”
The other girls quickly agreed.
This activity developed very well, all of the girls were
very interested and had the experience of participating in.
a play with none of the frustrations and limitations often
found in the formal play. With this activity a new creative
area was opened to the group by the worker, an area which was
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of individual and group value.
One of the activities giving the group a chance to have
a planning experience was the cooking of the Italian style
spaghetti.
After talking about the spaghetti in a previous meet¬
ing and realizing that everybody like it, the group de¬
cided they'd attempt to cook spaghetti once more, Delores
suggested that the group bring the money instead of having
each member be responsible for one item. All of the other
girls readily agreed, Wllla said "that’s a good idea,
isn't it Terry?' The girls and Terry laughed when they
remembered their first attempt to cook and Joyce didn't
come with the spaghetti,
Mary said "the kitchen is small, so let's decide
whet each person is to do," Each girl was given some¬
thing to do, from getting out the various utensils to
washing the dishes after the meal was over.
The dinner was quite successful, the girls ate the
spaghetti with relish, constantly complimenting each
other on their cooking skill.
This was a good experience in planning, cooperation and
follow through. Each girl did her job well and enjoyed the
dinner a great deal.
Meeting the Individual
Needs of the Modem Dance Group
Creative dance, usually called "rythms" when used with
small children, is often designated as "contemporary" or
"modem" dance when used with older children, adolescents
and adults. It is primarily a means for the communication
of ideas, thoughts, feelings and emotions; a communication
through movement of the experiences of human life and of
people's reactions to the modern social scene. Therefore,
it explores the depths of experience rather than surfaces;
it tells of war and danger, hunger and strife, prejudice
and international politics as well* as fun and good times,
emphasizing the significant happenings of a constantly
changing world,^
1Gertrude Wilson and Gladys Ryland, op. cit.
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Prom this statement, the value of Modern dancing as an
element of program content is readily seen. In attempting to
meet the individual and group needs found In the Modern Dance
Group, the writer was able to use a combination of creative or
interpretive dances and role playing quite effectively. In
the following paragraphs the worker's use of program in hand¬
ling individual problems will be discussed.
Elaine, in spite of her self-consciousness because
of her height, was a likeable girl. The other members of
the group seemed to realize that she wasn't as cold as
she tried to appear and gave her some degree of acceptance.
The girls were Interpreting "Take Me Out to the Ball
Game.” Marion and Mary went over to Elaine and tried to
get her to dance. She said ”I said I didn't want to dance,
didn't I? Well, let me alone.” They were a little abashed
by her tone of voice when they really meant to be friendly.
She realized how they must have felt and added in a nicer
but still firm tone "I have a headache.” Immediately they
were sympathetic, Mary said ”oh, that's too bad.” The
two girls went back to the group and began to dance.
In this rather warm atmosphere where she had the accept¬
ance of the worker and some degree of group acceptance Elaine
began to respond to the girls in a more positive manner al¬
though she didn't want to dance too much. In an early February
meeting the following incident occurred showing her greater
feeling of security in the group. The value of the discussion-
leader's role Is seen here in helping members think through and
solve problems themselves.
The group was working out a dance called "Jazz
Llgato,” in one spot the tempo of the music changed for
a few measures and the group couldn't get a step which
seemed to fit. Worker and the group were talking about
various steps they could possibly use when Elaine said
”I, was humming the song last night and I think I have a
step that seems to go with that part of the song." The
girls were quite pleased with the simple but interesting
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movements Elaine had worked out. One of the girls asked
"how did you do it?" She answered in a friendly tone "I
take music so I just tried to dance to the basic beat of
that passage without thinking of the rest of the song."
Worker felt that Elaine was ready to take a more prominent
part in the dancing since she seemed to have some sense of se¬
curity with the girls. About two weeks later the following
incident happened showing worker's supportive role in encourag¬
ing Elaine to use her height to an advantage in becoming a
part of the group.
The group was practicing "Nobody Knows," after they
went through the dance once Elaine came in. Worker said
"the dance is going very well, but it needs a strong,
rather queenly girl to lead the group off at the end.
That's the climax of the dance and song, "Glory Halle¬
lujah" is strong and full of hope. Elaine why don't you
ti^r it?" Elaine was slightly self conscious at first
but each time they went through the dance, worker oc¬
casionally said "you're strong, hopeful, Elaine, Your
head is slightly up, your shoulders back, your eyes up¬
lifted," After two or three rehearsals Elaine forgot her
feelings about her height and did a very good job.
Elaine smiled more in group meetings, talked more and
danced more. Worker also noticed a change in Elaine's general
posture. She began to walk much straighten with her eyes
straight ahead instead of constantly on the ground.
Nancy was known all over the Agency for her very aggres¬
sive behavior. Before she came into the group the girls had
their own opinion of her. They rarely argued with her no
matter how hard Nancy tried to make them, but their rejection
of her was seen in the fact that they never came to the Agency
with her nor did they leave with her. The only acceptance she
received was based on her ability to "out talk" the other girls
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or as she put it "they know I can beat any of them." The op¬
portunity modern dancing gives an Individual to receive accept¬
ance and praise where there has been definite rejection is
seen in the following excerpt. Here worker plays a supportive
role in helping Nancy participate in the group’s activities.
During one of the meetings, two of the members asked
if they might do a dance they'd seen on television.
Worker told them they could perform during the break.
When the ten minute rest period came Wllla and Wlllene
did a very comical sister routine. The rest of the group
clapped loudly while Wllla and Willene took bows just as
the sisters had done on television. Suddenly Nancy, in
a rather belligerent tone, said "I know lots of dances,
let me do one." Worker said "how nice Nancy, girls Nancy
is going to dance for us." Before she started dancing
worker noticed a few rather resentful glances pass between
some of the girls. Nancy did a very graceful hula dance
and an interpretation of Star Dust. When Nancy finished
worker and the group began clapping almost without think¬
ing. Worker realized how very well Nancy danced and
noticed the appropriate facial expressions for each move¬
ment, Nancy was quite surprised and pleased by the
applause, she stood for a moment then said "my sister
taught me to dance, she dances in clubs and every where —
some of you've seen me dance before,"
This incident had some effect on Nancy, but no miraculus
change occurred. She had been rejected too long, but she did
frequently forget her "tough-girl" role and would help the
other girls in the group in a rather kind manner. Nancy's op¬
portunity to gain acceptance, approval and status in the group
and the Agency as a whole, came in December.
The group was working out an interpretation of their
favorite song, "Rudolph, the Red-nosed Reindeer," for the
Christmas Program. The reindeer parts were given out,
then Marion was chosen to be Santa Claus, Worker said
"now you're forgetting poor Rudolph." Mary said "it
should be a person who could really make the people see
Rudolph; that's what you always say. Teach." Marion said
"let Nancy do it, for a while anyway." The other girls
agreed, Nancy did the part not just "for awhile" but
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straight through rehearsals and on the program. The en¬
tire performance was very good. They received more
applause than any other group. As the girls left the
stage Nancy said excitedly, "do you hear ’em clapping
for us!" One of the girls said "not for us, for you
Nancy."
Through this incident, Nancy had an Important place in
the group, although for a little while her new importance made
her act quite the "prima donna," she soon settled down and
deserved the approval she had from the group. Her acceptance
by the girls was seen when she was elected council represen¬
tative from the dance group.
Marion usually came early and would quickly organize a
fast, furious game of tag or hide and seek. V/orker realized
her need for a very fast activity in which she could shout and
play. The following Incident made her also realize that
Marion often felt guilty after she played these rather rough
games.
One day she came in with Willa, Willene and Terry.
Immediately they began to play "Old Witch." They played
for about five minutes, running and laughing hilariously.
When the meeting was about to start, she looked at the
rip in her blouse and said "gee, my mother’s going to
be angiy with me, I know she wants me to be good like a
lady, but I can’t help playing rough."
Marion needed an acceptable way to use this energy and
vitality. Her personality which was gay and outgoing demanded
it. Then, too, she was in the pre-adolescent stage when
children vacillate between childish games and more grown up
behavior. Dances such as "Take Me out to the Ball Game,"
"Golden Slippers" and other lively rather hilarious dances
gave Marion a chance to dance and laugh without feeling that
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she was doing something her mother wouldn't approve of. In
fact, it proved satisfactory for both Marlon and her mother
to a greater extent than worker thought it would. The follow¬
ing Incident shows how modern dancing gave Marion her chance
for expression and won the mother's approval too.
Marion came dashing into the room saying "I did two
of the dances for my mother and daddy last night. They
liked them, my mother wants to know if she can come
Tuesday nlgjit and see us dance.” ?/orker told her "that's
wonderful, tell her we'd like to have her."
In the dance group the worker only helped in the planning
or creating dances. The girls provided the real ideas and
worker helped them express these ideas through dance movements.
With everybody trying to put their ideas into words or move¬
ments, Mary had a wonderful opportunity to express herself.
In one meeting the group attempted to interpret
"Jazz Ligato." Terry had an idea for one portion of the
song but couldn't quite express it by dancing nor could
she put it into words. Mary said "I think I know what
you mean Terry, the music gets faster and faster and the
step should be one that whirls and whirls making you
look as if you don't have any troubles and cares and just
as the music ends you stop with your arms thrown up with
happiness." Terry said "that's what I mean, you're so
happy you could holler!"
Through experiences like this Mary soon realized that
skill, ideas and imagination meant everything in this group.
Here imagination was rated high and if there was any laughter
it was friendly, with admiration in it rather than scorn. The
experience in modem dancing also helped her in other groups,
the Council worker commented several times about Mary's good
ideas and her manner of presenting them. Worker's role with
Mary was one of approval, this approval made her realize the
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value of her ideas and also find group status.
When worker told Mary about the Council worker's
compliment, she said "I always thought they were laughing
and making fun of me, but they weren't.”
Worker recognized Mattie's need for self expression and
an opportunity to express feelings and abilities she couldn't
put into words in the group. Worker permitted her to come
early and talk to her until Mattie could feel secure enough
to talk to those in her group. At one point Mattie seemed So
ill at ease in the dance group worker thought about suggesting
another group for her.
The worker acted as counselor and sympathetic listener in
providing Mattie with opportunities for self expression.
One day Mattie came early after missing two meetings,
while talking to her, worker tried to get Mattie to talk
about how she felt about the group, Mattie said "I want
to be in this group, and I want to learn how to dance, I
can do lots of things I've seen on television,”
Occasionally in order to help the slower or less skillful
members a chance to get individual attention from the worker
and from more skillful members, worker let the girls divide
into smaller groups of three. This practice also gave worker
an excellent chance to see choices of the girls. In the earlier
part of the year some of the girls chose the same girls for
their groups, but as time passed their choices were quite
different. Nancy was a good example; in the beginning of the
year she had very little acceptance and wasn't chosen very
quickly. Later in the year she was one of the most sought after
members^ observing who Mattie seemed closest to in the group
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worker found out that she seemed to be able to talk to Terry
and Mary. The meeting after talking to Mattie when the groups
divided worker suggested that Mattie form a group with Mary
and Terry,
Use of Modern
Dancing In Meeting Group Needs
In the following paragraphs, the worker’s role In the
use of program In handling problems or meeting the out¬
standing group needs found In the Modern Dance Group Is dis¬
cussed.
Just as In the Glamour Girls, the group lacked the
feeling of ”we-ness” or "one-ness” because of the lack
of knowledge and understanding for each other as Individ¬
uals. Everything done toward meeting the other group needs,
cooperation, new creative experiences and group status, was
done with a conscious effort to help develop understanding
and acceptance In the group. This can be seen In the way
worker and the group planned and created dances to various
songs. The worker, in giving new Information acted as the
teacher In the group. This was the most Important role in
this group because In an interest group a great deal of em¬
phasis is on acquiring skill.
After the discussion of "golden Slippers” and the
natural way the group realized that both Negro members
and Italian members like this song workef* feltl-that: this
would be a good thing to do with each song. Before a
dance was created to any song, worker and the group dis¬
cussed its origin and what it meant to certain people.
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Very often they found songs that were loved by both
cultural groups, perhaps for different reasons but
nevertheless Important to both groups.
The following statement shows how valuable a Modern Dance
can be in helping to bring a group into more understanding
relationships.
Many new interests develop from this form of dance.
Prom it can grow an interest in music of all kinds; in
singing songs that accompany the dances; in listening
to records of folk songs and ballads and orchestral com¬
positions which use folk songs or rhythms as a basis, and
finally in knowing more about the people whose culture
these songs are a part of. Interest often develops in
the types of dancing done by other groups, ever widening
horizons are opened to individuals by this form of dance,
leading to new friends with similar interests.!
Another need of the group was that of cooperation and the
realization of the importance of carrying out responsibility
in reaching group goals. They also needed to realize that as
individuals they should contribute something to the group's
effectiveness and success, by sharing ideas and adapting them
to the plans of the group.
The Importance of group cooperation is seen in the
following statement.
Discussion and decision-making are vital to the com¬
position of a dance. Each member must have ideas, and
while he may have to give up a "pet idea," the final con¬
tent and form of the dance represents the integration of
the ideas of many people — the goal of the whole group.2
Worker had to work with this problem in the Modern Dance
Group because for a while the girls relied on two or three
^Gladys Hyland and Gertrude Wilson, clt.. p. 25^.
^Ibid., p. 259•
6i
girls who had not necessarily more or better Ideas but ex¬
pressed them more freely. Here the worker acted as discussion
leader as she tried to encourage their participation In creat¬
ing the dances.
In about the fourth meeting worker realized that the
same girls were attempting to express their Ideas In
creating a dance. She let them talk for a few minutes
then said ”we have three good Ideas about this dance^ but
S-Il of the group has to dance this, let’s go around the
circle and see how many new ideas we can get on this one
dance. Willa said ”but I think the same thing that's
been said.” Worker said "perhaps you do, but say it and
as you talk about it you'll be surprised at the new
things you'll have to contribute.
Another problem was helping the girls to realize that
ideas, even "pet Ideas," had to be changed or even thrown out
altogether because they didn't fit in with the plans or goals
of the group as a whole. Nancy was one of the outstanding
people who had to have help in understanding this, although
it was a problem of the group. This problem or need made it
necessai^ for worker to be loving and limiting in helping them
get the maximum value out of the cooperative creating of
dances.
The group was discussing the plans for a new dance.
After listening for a few minutes worker realized that
each girl had an idea of how the dance should be done.
Each felt that her idea was good and should be used.
Worker said "I've heard about seven very interesting
ideas but if they're used as they are now, we'll have
seven different dances. Mary said "Teacher, you know
we're trying to do one dance." The rest of the girls
laughed, Worker said "that's the point, we want one
dance, so we'll have to decide which of these ideas can
be used and, although all of them are good, which ones
can be discarded now for this particular dance. They
listened to the music and then tried various steps and
movements that had been suggested. By a process of eli¬
mination they were able to work out a dance with some
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continuity and one that also was in keeping with the
mood of the song they were using.
After discovering the beauty and opportunities modern
dancing afforded, the group wanted to see if their attempt at
communication or interpretation had succeeded; they wanted to
see the reaction of other people to their dances. The group
really needed status at Saint Martha’s. They wanted to feel
as definite a part as the other dance groups which were better
known because they were more familiar dance forms.
Their first real public appearance was on the Christ¬
mas Program when they did "Rudolph the Red Nosed Reindeer."
It was vei*y well received by the group members and staff.
They kept saying over and over "did you hear ’em clapping
teacher?" Marion said "I’ll bet they wanted to see it
over again, it was good I"
Their first feeling of real group status developed from
this experience, but the incident making them feel very proud
and secure as a group was the invitation to dance for the
Board, staff and friends of Saint Martha’s at the Fiftieth
Anniversary celebration. As Carmen put it "we must be good,
they asked us out of all of the other groups."
The modern Dance Group needed new creative experiences
which would help the girls develop braoder areas of thinking
and xmderstending. Although this was a group need, it varied
with the different levels of skill of the individuals in the
group, and modern dancing was wonderful for meeting this need.
Each girl, no matter what her level of skill or experience in
thinking, certainly had an opportunity to develop and function
creatively. The opportunities provided by this dance form for
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each individual in a group are showed in the following state¬
ment.
Dances created by groups provide for the different
levels of skill attained by Individual members. At times,
even the least skilled member may have his moment to stand
out. Others may take a minor role in the dance itself,
but they get invaluable experience by contributing sug¬
gestions for content or form.l
For those members with a great deal of imagination, in
creating dances they found chances to make us of these imagi¬
native ideas; for those members with an undeveloped sense of
imagination modern dancing provided an opportunity for develop-
ibent in this area.
For a group of pre-adolescent girls, modern dancing was
an excellent outlet for both physical and emotional energies
in a controlled manner. In it the members found a wonderful
chance to express and work through the emotional strain found
in children entering a new, rather confusing period of life.
It provided an opportunity for them to act and think in more
advanced forms and also a chance to be hilarious, energetic
and play without feeling that they were behaving like younger
children.
In attempting to be aware of and to meet the needs of the
individuals and the groups, the writer made a conscious effort
never to think in terns of activities as just activities but
in terms of growth for individuals and the group; constantly
trying to provide opportunities for the development of skills
^Ibld.. p. 262.
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and Inner resources, and experiences that would give the
children a broader understanding of the world in which they
must learn to live. The use the worker tried to make or pro¬
gram might be summed up in the following statement.
Nothing is so powerful as an idea whose time has come.
And the time has come when we have the desire and some of
the skills to make each of our groups into a functioning
democracy, where wholehearted acceptance of each person
in his own rl^t and respect for individual differences
are made real, and where each imique contribution is used
for the good of all. There is no better laboratory for
the improvement of hiaman understanding and human relations
than group work with children.1
Monica B. Owen, cit., p. 12.
CHAPTER V
SUMMARY AND CONCLUSIONS
In doing this study, the writer realized that the lack of
understanding and appreciation of the individual and his dif¬
ferences is a vast problem, reaching from the nei^borhood of
Saint Martha’s to people living in any section of the world.
In America, sociologists and other writers in the life of the
country are saying that the nation is aware of the small value
put on the - adjustment and happiness of the individual and that
we are moving rapidly from the ’’profit centered” culture to an
’’individual centered” culture. As a group worker, the writer
could readily see the similarity between this trend and the
emphasis on the importance of the individual which is the basis
of the group work process.
While working at Saint Martha’s House a settlement offer¬
ing services to three different cultural groups in a neighbor¬
hood in transition, the writer found that if individuals are
to get along in groups, within the Agency, they often need
help in handling problems based on personal emotional needs
and lack of understanding.
Before attempting to plan program the writer had to be¬
come aware of and understand the outstanding, both Individual
and group, needs, existing in the Glamour Girls and Modern
Dance groups. The writer realized that these needs would be
an important influence in developing or deciding her role and
6^
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use of program In these two groups.
The most outstanding Individual needs found in the Glamour
Girls were:
1. The need for acceptance of self and from the group
2. The need for understanding and accepting cultural
differences in other individuals
3. The need for independence of thought and experiences
in decision making
The need for individual achievement and the assertion
of two different personalities
The need for affection from the worker and the feel¬
ing of being wanted in the group
6, Need for help in developing satisfying relationships
with adults
7. The need for help in accepting limitations of the
Agency and the group
The most outstanding group needs found in the Glamour
Girls were:
1. The need to develop cohesiveness or "we-ness”
2. The need to become acquainted with the community at
large
3. The need for status in the Agency as a group
The need for experiences in planning and decision
making
5, The need to realize the value of contributions of
different cultural groups
6?
The most outstanding individual needs found by the writer
in the Modern Dance group were:
1. A need for acceptance of self and from the group
2. A need for an opportunity for self expression
3. A need for understanding and accepting differences
in others
The most outstanding group needs found in the Modern
Dance group were:
1. The need for a feeling of ”we-ness" or group spirit
2. The need for new skills in modem dancing
3. The need for status as a Modem Dance group in the
Agency
The need for cooperation and follow through of ideas
The needs, individual and group, found in the Glamour
Girls and Modern Dance groups played an important part in de¬
termining the roles the worker had to assume in working with
the groups.
There were at least six roles which were played very fre¬
quently by the worker. One of the most outstanding ones was
that of a teacher. In both groups the worker was a source of
new information and ideas in helping members with such needs
as understanding and accepting each other's cultural differ¬
ences. This role was used almost constantly in the Modern
Dance group.
Another role was that of counselor, which was usually
used with Individual members in conversations and conferences.
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The worker also assumed the role of a parent substitute.
This role was necessary in attempting to provide affection and
the sense of security for individual members in the group.
This role often required the worker to be a sympathetic
listener.
In the use of group discussions and conversations and
helping members to verbalize their ideas the worker acted as
discussion leader.
An important role was that of loving and limiting indivi¬
dual members and the groups. Here the worker made it clear to
the members that although she disapproved of their behavior or
even disagreed with them, she still loved and accepted them.
The last but very often assumed role was the supportive
role. It was used many times in giving approval, developing
a sense of security and helping Individuals find their place
in the group and in helping groups find their places in the
Agency.
Prom this study the writer concludes that (1) negative
behavior which is thought to be culturally rooted, often really
stems from basic personal needs and problems such as lack of
acceptance, feelings of inadequacy, limited social experience
and inability or difficulty in expressing one's self; (2)
differences should not be denied or Ignored but can be used
in implementing understanding and acceptance in the group
through program; (3) the effectiveness, worth and strength of
a group depend upon the adjustment, happiness and opportunity
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for growth of the individuals of which it is composed; (4)
meeting individual and group needs effectively depends, to a
great extent, on the warmth, understanding and sensitivity to
people in the worker’s choice of roles. Without these things
program would be merely a series of meaningless activities,
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